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Kalit so‘zlar: pragmatik kompetensiya, kasbiy tayyorgarlik, kasb-hunar ta’limi,
nutq aktlari, ish joyidagi muloqot, intertil pragmatikasi, ochiq o'qitish,
kommunikativ ko‘nikmalar, mehnat faoliyatiga tayyorgarlik.

KiwueBble c/10Ba: mnparMaThyeckass KOMIMeTeHIUsl, MpodeccuoHaIbHas
MOArOTOBKA, MpodeccruoHa/bHOE 060pa30BaHUE, peueBble aKThl, KOMMYHHUKAI[HS
Ha paboyeM MecCTe, MeXbs3bIKOBasi MparMaTUKa, 3KCIJIMIUTHOE OOYy4YeHUe,
KOMMYHHWKaTUBHbIE HABbIKHU, TOTOBHOCTb K NpOodeCcCHOHabHOU AesaTeJbHOCTH.

Abstract. This article examines the development of pragmatic competence
as a critical component in preparing students for professional activities. Drawing
on recent empirical research and established theoretical frameworks, this study
presents a comprehensive methodological approach to fostering pragmatic
abilities in vocational and professional education contexts. The research
synthesizes findings from interlanguage pragmatics, speech act theory, and
workplace communication studies to propose an integrated framework for
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pragmatic competence development. The methodology incorporates both
explicit and implicit instructional approaches, technology-enhanced learning
environments, and authentic workplace simulations.

Annotatsiya: Ushbu maqola talabalarning kasbiy faoliyatga
tayyorlanishida muhim tarkibiy gism hisoblangan pragmatik kompetensiyaning
rivojlanishini tahlil giladi. Zamonaviy empirik tadgiqotlar va mustahkam nazariy
yondashuvlarga tayangan holda, tadqiqot kasbiy va professional ta’lim
kontekstlarida pragmatik qobiliyatlarni shakllantirishga garatilgan kompleks
metodologik yondashuvni tagdim etadi. Tadqiqot intertil pragmatikasi, nutq
aktlari nazariyasi va ish joyidagi muloqotga oid tadqiqotlar natijalarini sintez
qilish orqali pragmatik kompetensiyani rivojlantirishning integratsiyalashgan
modelini taklif etadi. Metodologiya ochiq (explicit) va yashirin (implicit) o‘qitish
usullarini, texnologiyaga asoslangan ta'lim muhitlarini hamda real ish
jarayonlarini modellashtiruvchi autentik simulyatsiyalarni oz ichiga oladi.

AHHOTanus: B  JaHHOM CcTaTbe  pacCMaTpUBAaeTCd  pa3BUTHE
nparMaTU4YeCKOM KOMIIETEHLIMM KaK KJIIOYEBOrO KOMIIOHEHTA MOATrOTOBKH
CTYZIEHTOB K MpodeCcCUOHa/JbHON AedaATelbHOCTU. ONUpasich Ha COBpeEMEHHbIe
3MIIMPUYECKUE HCCIENO0BAaHUA M YCTOABIIWECA TeopeTUYeCKhe MOAXOAbl, B
pabore npeJcTaBJieHa KOMIlJIEKCHad MeTO/0JI0rhYecKas MO/JieJib
dbopMUpPOBaHUSA MparMaTUYEeCKUX YMEHUN B KOHTEKCTe NPOPECCUOHABHOTO U
npodeccruoHaJIbHO-TEXHUYECKOr0 obpa3oBaHus. HccienoBaHUe CHHTE3UPYET
pe3yJibTaTbl MEXbA3BIKOBOM IpParMaTUKW, TEOPUU pedyeBbIX aKTOB MU
UCCIeIOBaHUN NpodecCUOHAJbHOM KOMMYHHMKalMM Ha paboyeM MecCTe,
npejasiarass  UMHTETPUPOBAHHYK  MOJieJib  Pa3BUTHUSA  NparMaTU4eCKOMU
KOMIIeTEHUIMU. MeToL0/1I0rud  BKJIOYAeT COYeTaHUe ISKCIVIMUUTHBIX U
UMIUVIMIMTHBIX ~ METOJOB  OOy4YeHUs], TEXHOJIOTUYECKHM  OOoraiiéHHble
obpa3oBaTeJsIbHbIE cpeAbl, a TaKXe ayTEHTHUYHbIe CUMYJIALAU
npopecCUOHATbHOU J1eATEbHOCTH.
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INTRODUCTION

In an increasingly globalized and interconnected professional landscape,
the ability to communicate effectively across diverse contexts has become
paramount for career success. While traditional educational approaches have
emphasized grammatical accuracy and vocabulary acquisition, contemporary
research in applied linguistics and professional education has highlighted a
critical gap: the development of pragmatic competence. Pragmatic competence,
defined as the ability to use language appropriately within specific social and
cultural contexts while adhering to communicative norms, represents a
fundamental skill set that transcends mere linguistic knowledge [5; p. 49].

The significance of pragmatic competence in professional settings cannot
be overstated. Research has consistently demonstrated that pragmatic failures
often lead to more serious communication breakdowns than grammatical errors,
particularly in workplace interactions where misunderstandings can have
substantial consequences for productivity, relationships, and organizational
outcomes. As Thomas established in seminal work on cross-cultural pragmatic
failure, the meaning of utterances is fundamentally determined by context and
their location in interaction, making pragmatic awareness essential for successful
professional communication [10; p.112].

The theoretical foundation for pragmatic competence development draws
from multiple disciplinary sources. Speech act theory, pioneered by further
developed by Searle, provides a framework for understanding how language
performs actions beyond mere information transfer [8; p. 203]. Grice’s
Cooperative Principle and conversational maxims offer insights into how
speakers and hearers navigate implicit meaning and conversational implicatures
[3; p. 41]. Politeness theory, as elaborated by Brown and Levinson, illuminates the
social dimensions of language use and face management in interaction [2; p. 345].
More recently, interlanguage pragmatics research has examined how non-native
speakers develop pragmatic abilities, revealing complex acquisitional processes
that require focused pedagogical intervention.

Within vocational and professional education contexts, pragmatic
competence assumes particular importance. Unlike academic settings where
linguistic errors may be tolerated, professional environments demand precise,
contextually appropriate communication that builds credibility, fosters
relationships, and facilitates task completion. Students preparing for professional
careers must develop not only technical skills specific to their chosen fields but
also the communicative competencies necessary to navigate diverse workplace
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situations, from formal presentations and negotiation to routine email
correspondence and team collaboration.

Despite growing recognition of pragmatic competence’s importance,
significant challenges persist in its systematic development within educational
programs. Many vocational training curricula continue to emphasize technical
skills while treating communication abilities as secondary or assumed
competencies. When communication instruction is provided, it often focuses on
formal presentation skills or written documentation rather than the nuanced
pragmatic abilities required for daily professional interaction. Additionally,
assessment of pragmatic competence presents methodological challenges, as
traditional testing formats struggle to capture the dynamic, context-dependent
nature of pragmatic performance.

This article addresses these challenges by presenting a comprehensive
methodological framework for developing pragmatic competence in students
preparing for professional activities. The framework synthesizes theoretical
insights from interlanguage pragmatics, empirical findings from recent
intervention studies, and practical considerations from vocational education
research. Specifically, this study aims to:

1) delineate the core components of pragmatic competence relevant to
professional contexts;

2) review empirical evidence on effective instructional approaches;

3) propose integrated methodological strategies for curriculum
development and implementation;

4) discuss assessment approaches and future research directions.

By bridging theoretical foundations with practical applications, this
research seeks to advance both scholarly understanding and pedagogical practice
in pragmatic competence development for professional preparation.

Theoretical framework of pragmatic competence. Understanding
pragmatic competence requires engagement with multiple theoretical
perspectives that illuminate different dimensions of language use in context. The
foundational framework derives from pragmatics as a linguistic subdiscipline,
which examines how context, speaker intention, and social relationships shape
meaning beyond literal semantic content. This theoretical foundation has evolved
substantially since early speech act theory to encompass more complex,
interactional perspectives on communication.

1.1 Speech act theory and illocutionary force. Speech act theory provides the
cornerstone for understanding how language functions as action. Brown’s
distinction between locutionary acts (the literal meaning of utterances),
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illocutionary acts (the intended action performed through speaking), and
perlocutionary acts (the actual effects on listeners) establishes a framework for
analyzing communicative intentions beyond surface forms [2; p. 340]. Searle’s
taxonomy of speech acts identifies five basic categories: representatives
(statements of fact), directives (attempts to get the hearer to do something),
commissives (commitments to future action), expressives (expressions of
psychological states), and declarations (utterances that change institutional
reality) [8; p. 202].

For professional contexts, proficiency in recognizing and producing various
speech acts becomes essential. Workplace communication requires skillful
performance of requests, offers, apologies, compliments, refusals, and
suggestions, each of which carries specific social meanings and relational
implications. Research in interlanguage pragmatics has documented that even
advanced language learners may struggle with appropriate speech act realization,
either transferring patterns from their first language or relying on overly direct
or indirect strategies that violate target language norms. Professional preparation
must therefore explicitly address speech act performance across diverse
workplace scenarios.

1.2 Cooperative principle and conversational implicature. Grice’s
Cooperative Principle posits that conversational participants tacitly adhere to
four maxims: Quality (truthfulness), Quantity (informativeness), Relation
(relevance), and Manner (clarity) [3; p. 41]. Significantly, pragmatic meaning
often emerges precisely when speakers appear to violate these maxims,
generating conversational implicatures that require inferential interpretation.
Understanding this mechanism illuminates how indirect communication
functions in professional settings, where face considerations or hierarchical
relationships may necessitate implicit rather than explicit expression of
intentions.

1.3 Politeness Theory and Face Management. Brown and Levinson's
politeness theory introduces the concept of face as a fundamental motivating
force in communication [2; p. 341]. Positive face represents the desire to be
approved and liked, while negative face reflects the desire for autonomy and
freedom from imposition. Speech acts inherently threaten face to varying degrees,
necessitating politeness strategies that mitigate these threats. The selection of
appropriate politeness strategies depends on multiple factors including social
distance, relative power, and the degree of imposition involved in the
communicative act.
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1.4 Interlanguage Pragmatics Framework. Interlanguage pragmatics, as
defined by Kasper and Rose, examines how non-native speakers develop
pragmatic competence in a second or foreign language [5; p. 320]. This framework
distinguishes between pragmalinguistic knowledge (the linguistic resources
available for performing pragmatic functions) and sociopragmatic knowledge
(the social perceptions and assessments that guide pragmatic choices). Thomas
emphasized that pragmatic competence encompasses both speaker production
and hearer comprehension, requiring bidirectional communicative abilities [10;
p. 224].

Research in interlanguage pragmatics has revealed several key findings
relevant to professional preparation. First, pragmatic development does not
automatically parallel grammatical development; learners may possess advanced
grammar while displaying pragmatic deficiencies, or conversely, may achieve
pragmatic effectiveness despite limited grammatical resources. Second,
pragmatic transfer from the first language occurs frequently, sometimes
facilitating target-like performance but often resulting in pragmatic failure when
L1 and target language norms diverge. Third, learners benefit from explicit
instruction that raises consciousness about pragmatic features and provides
opportunities for focused practice. These findings inform methodological
approaches to pragmatic competence development in professional education
contexts.

Methodology

A substantial body of empirical research has examined the effectiveness of
various instructional approaches for developing pragmatic competence. This
section synthesizes recent findings to identify evidence-based practices for
professional preparation programs.

a. Explicit versus implicit instruction. One of the most extensively
researched questions in interlanguage pragmatics concerns the relative
effectiveness of explicit versus implicit instruction. Explicit instruction involves
direct teaching of pragmatic rules, provision of metapragmatic explanations, and
focused consciousness-raising activities [4; p. 286]. Implicit instruction relies on
exposure to authentic language use, opportunities for noticing pragmatic
features, and inductive learning without explicit rule explanation.

b. Technology-enhanced  pragmatic instruction.  Technological
applications have emerged as powerful tools for pragmatic competence
development, offering affordances unavailable in traditional classroom
instruction. A systematic review of technology integration in pragmatic
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instruction identified several effective modalities. Computer-mediated
communication provides opportunities for authentic interaction with native or
expert speakers, enabling learners to practice pragmatic features in meaningful
communicative contexts. Studies have documented improvements in request
formulation, compliment responses, and other speech acts through CMC-based
instruction.

Self-access learning platforms represent another promising technological
approach. Recent studies have examined platforms specifically designed for
pragmatic instruction, incorporating explicit teaching, consciousness-raising
exercises, and interactive practice activities. For example, a platform focused on
workplace communication provided contextualized instruction in professional
requests, apologies, and other relevant speech acts, with research demonstrating
significant improvements in pragmatic awareness and performance. These
platforms offer particular advantages for professional preparation programs, as
they enable flexible, individualized learning that can be integrated with
workplace experience.

C. Role-play and simulation-based learning. Role-play activities and
workplace simulations have long been recognized as valuable pedagogical tools
for pragmatic development. These approaches provide opportunities for learners
to practice pragmatic features in contextualized scenarios that approximate
authentic communication situations. Recent research has refined understanding
of how to maximize the effectiveness of role-play and simulation activities for
pragmatic learning.

Effective role-play instruction incorporates several key elements. First,
scenarios should be carefully designed to target specific pragmatic features
within realistic workplace contexts. Second, preparation phases should include
explicit instruction on relevant pragmatic strategies and linguistic resources.
Third, performance phases should provide opportunities for multiple attempts
with variation in contextual parameters. Fourth, debriefing and feedback phases
should engage learners in reflection on their pragmatic choices and their
effectiveness. A 2025 study examining communication skills in vocational
education identified role-playing exercises and workplace simulations as
particularly effective for enhancing students’ pragmatic competence and work
readiness.

d. Corpus-based and data-driven learning. Corpus linguistics
approaches offer innovative methodologies for pragmatic instruction by
providing learners with access to large collections of authentic language use.
Data-driven learning enables students to explore pragmatic patterns inductively,
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examining multiple instances of specific speech acts or pragmatic features in
varied contexts. This approach can develop meta-pragmatic awareness as
learners notice systematic patterns and contextual variation in pragmatic
language use.

Specialized corpora of professional communication provide particularly
valuable resources for workplace preparation. Email corpora, meeting
transcripts, and other workplace discourse collections enable students to
examine pragmatic features as they occur in authentic professional contexts.
Research has documented that corpus-based instruction can improve learners’
understanding of formality variation, politeness strategies, and pragmalinguistic
resources for specific speech acts. When combined with explicit instruction and
guided discovery activities, corpus-based approaches contribute to both
pragmatic knowledge and analytical skills valuable for ongoing professional
development.

Results and Discussions

Drawing on theoretical foundations and empirical evidence, we would offer
an integrated methodological framework for developing pragmatic competence
in professional preparation programs. The framework emphasizes systematic,
progressive skill development through multiple instructional modalities.

Needs analysis and learning objectives. Effective pragmatic instruction
begins with comprehensive needs analysis to identify the specific communicative
demands of target professional contexts. This analysis should examine the genres
and text types common in the profession, including emails, reports, presentations,
and meeting interactions; the speech acts frequently performed, such as requests,
refusals, suggestions, and apologies; the social relationships and power dynamics
typical of the workplace; the cultural diversity and intercultural communication
demands; and the technology-mediated communication channels utilized.

Sequenced instructional approach. Pragmatic competence development
benefits from carefully sequenced instruction that moves from awareness-raising
to controlled practice to autonomous performance. The following five-stage
sequence provides a framework for systematic skill development. Stage one
focuses on consciousness-raising activities that draw learners' attention to
pragmatic features in authentic input. Students examine examples of target
speech acts or pragmatic phenomena, noticing patterns in linguistic realization
and contextual factors influencing pragmatic choices. This stage develops meta-
pragmatic awareness and provides the foundation for subsequent learning.

Stage two involves explicit instruction on pragmatic principles and
strategies. Teachers present systematic information about speech act realization
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patterns, politeness conventions, or other pragmatic features. This instruction
should connect pragmalinguistic forms with sociopragmatic functions, explaining
how linguistic choices achieve pragmatic effects. Visual aids, comparison with
first language patterns, and discussion of cultural variation enhance explicit
instruction. Stage three provides controlled practice opportunities through
structured activities such as discourse completion tasks, guided role-plays with
specified scenarios, and comparative analysis exercises. These activities enable
learners to apply pragmatic knowledge in supportive contexts with immediate
feedback.

Stage four transitions to communicative practice through less structured
role-plays, simulations, and authentic task performance. Students engage in
extended workplace scenarios requiring integration of multiple pragmatic
competencies. Technology-enhanced activities including virtual meetings or
simulated email exchanges provide additional practice opportunities. Stage five
emphasizes reflection and meta-pragmatic discussion. Following communicative
activities, learners analyze their pragmatic performances, consider alternative
strategies, and develop awareness of their ongoing pragmatic development
needs. This reflective practice supports transfer of learning to actual professional
contexts beyond the training environment.

Integrated skill development. Professional pragmatic competence requires
integration across multiple skill areas including verbal and non-verbal
communication, written and spoken modalities, comprehension and production
abilities, and technical and interpersonal competencies [6; p.149]. Curriculum
design should avoid treating these skills in isolation, instead creating learning
activities that require their coordinated deployment. For example, a workplace
meeting simulation demands verbal fluency, non-verbal awareness, listening
comprehension, turn-taking management, and technical vocabulary, all operating
simultaneously in service of communicative goals.

Assessment strategies. Assessment of pragmatic competence presents
methodological challenges due to the context-dependent, dynamic nature of
pragmatic performance. Traditional paper-and-pencil tests capture only limited
dimensions of pragmatic ability. Comprehensive assessment requires multiple
methods addressing different aspects of pragmatic competence. Discourse
completion tasks provide efficient assessment of pragmalinguistic knowledge and
basic speech act production, though they do not capture interactional dynamics
or performance under real-time pressure.

Industry partnerships and authentic learning contexts. Pragmatic
competence ultimately develops through engagement in authentic professional
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communication. Industry partnerships provide crucial opportunities for students
to apply developing pragmatic abilities in real workplace contexts. Internships,
cooperative education placements, and work-based learning initiatives enable
students to observe professional communication patterns, practice pragmatic
skills with genuine stakes, and receive feedback from workplace supervisors [12;
p.110]. Research on vocational education consistently demonstrates that
workplace experience enhances communication competence and work readiness,
with students showing improved pragmatic performance following professional
placements.

Educational institutions should cultivate partnerships with employers to
create structured learning opportunities that maximize pragmatic development.
This might include workplace observation assignments where students analyze
communication patterns in professional settings; mentorship programs pairing
students with industry professionals who model and discuss pragmatic
strategies; job shadowing experiences focused on communication competencies;
and collaborative projects requiring sustained interaction with workplace
personnel. These authentic learning contexts complement classroom instruction
by exposing students to the full complexity and variability of professional
communication as it occurs in natural settings.

Conclusion

As a conclusion, the theoretical framework synthesized multiple
perspectives from speech act theory, politeness theory, Grice's Cooperative
Principle, and interlanguage pragmatics research, establishing that pragmatic
competence encompasses far more than grammatical accuracy or vocabulary
knowledge. Rather, it represents a complex constellation of sociopragmatic
awareness, pragmalinguistic resources, speech act performance abilities,
discourse competence, intercultural sensitivity, and non-verbal communication
skills.

The review of empirical evidence demonstrated that pragmatic competence
does not develop automatically through mere exposure to language input or
general communication practice. Instead, systematic instruction incorporating
explicit teaching, consciousness-raising activities, structured practice
opportunities, and authentic communication experiences yields significant
improvements in pragmatic performance. Research consistently shows that
explicit instruction produces larger effect sizes than implicit approaches, though
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optimal outcomes may be achieved through integrated methodologies that
combine explicit teaching with meaningful communicative practice.

The methodological framework proposed in this article provides actionable
guidance for curriculum developers and educators in vocational and professional
preparation programs. Beginning with comprehensive needs analysis to identify
context-specific pragmatic demands, the framework emphasizes sequenced
instruction moving from awareness-raising through controlled practice to
autonomous performance. Integration of technology-enhanced learning, role-
play and simulation activities, corpus-based instruction, and authentic workplace
experiences creates a multi-faceted approach addressing diverse learning needs
and communication contexts.

Several key findings emerge from this synthesis of research. First,
pragmatic competence correlates significantly with work readiness and
professional success, with non-verbal communication emerging as a particularly
strong predictor of workplace effectiveness. This underscores the importance of
addressing pragmatic dimensions explicitly in professional preparation rather
than treating them as secondary to technical skills. Second, cross-cultural
variation in pragmatic norms means that students preparing for international or
multicultural professional environments require explicit instruction in
intercultural pragmatic competence, including awareness of diverse
communication patterns and strategies for navigating uncertainty in unfamiliar
contexts.

Third, technology offers powerful affordances for pragmatic instruction
that were unavailable in traditional classroom settings. Computer-mediated
communication, interactive dialogue systems, virtual environments, and self-
access learning platforms provide opportunities for authentic or semi-authentic
interaction, individualized practice, and contextualized learning at scale.
However, technology should complement rather than replace human interaction
and expert guidance. The most effective approaches integrate technological tools
within comprehensive instructional frameworks that include explicit teaching,
guided practice, and reflective discussion.

Fourth, assessment of pragmatic competence requires multiple methods
addressing different dimensions of pragmatic ability. While discourse completion
tasks and written tests provide efficient measurement of pragmalinguistic
knowledge, they cannot capture the dynamic, interactive nature of pragmatic
performance. Role-play assessments, portfolio documentation, and workplace-
based evaluation offer complementary perspectives on pragmatic development.
Importantly, assessment should serve formative as well as summative purposes,
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providing feedback that guides ongoing learning and supports transfer to
professional contexts.

The implications for educational practice are substantial. Vocational and
professional preparation programs must move beyond treating communication
skills as generic soft skills to be developed incidentally alongside technical
competencies. Instead, pragmatic competence deserves systematic curriculum
attention with dedicated instructional time, specialized instructional materials,
and qualified instructors who understand pragmatic principles and effective
teaching methodologies. Integration of industry partnerships and workplace
learning experiences provides essential opportunities for students to apply
developing pragmatic abilities in authentic professional contexts with genuine
communicative stakes.

In conclusion, developing pragmatic competence in professional
preparation represents both a pedagogical challenge and an educational
imperative. The theoretical frameworks, empirical evidence, and methodological
approaches synthesized in this article provide a foundation for systematic,
evidence-based instruction that can enhance students’ readiness for professional
communication demands. Through coordinated efforts among educators,
curriculum developers, researchers, and industry partners, vocational and
professional preparation programs can ensure that graduates possess not only
technical skills but also the sophisticated pragmatic competencies essential for
professional success in our complex, interconnected world.
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