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professional communicative demands and
learners’ cognitive and affective resources. The
article contributes to ESP research by
reconceptualizing creativity as an integral
component of communicative competence
rather than a supplementary pedagogical
feature. The proposed framework offers
theoretical implications for more adaptive,
learner-centered, and innovative ESP pedagogy
and suggests directions for future empirical
research.

Introduction

English for Specific Purposes (ESP) has long been recognized as a learner-centered
approach that prioritizes the communicative needs, practices, and discourse conventions of
specific professional and academic communities. Rather than focusing on general language
proficiency, ESP emphasizes purposeful communication shaped by disciplinary contexts,
genres, and real-world tasks. As a result, communicative competence in ESP is not merely a
matter of linguistic accuracy but involves the ability to use language strategically,
appropriately, and effectively in professional situations.

Contemporary ESP scholarship highlights key principles such as needs analysis,
authenticity, learner-centeredness, and the integration of language skills as foundational
elements of effective ESP instruction. These principles aim to prepare learners for workplace
and academic communication by aligning instructional content with learners’ target situations
and professional goals. However, while these frameworks successfully define what learners
need to communicate, they provide limited insight into how learners can develop adaptive,
flexible, and innovative communication strategies in unpredictable professional contexts.

Recent empirical studies suggest that professional communication in ESP contexts is
inherently dynamic and interactive, requiring learners to respond spontaneously, negotiate
meaning, and manage complex discourse demands. For instance, interactive speaking formats
such as panel discussions have been shown to simulate authentic professional communication
and foster strategic language use in ESP classrooms. Similarly, research on online ESP
instruction indicates that affective and interactive pedagogical strategies—such as the use of
humour—enhance learner engagement, reduce anxiety, and promote communicative
interaction . These findings imply that effective ESP communication often involves creative

language use, even when creativity is not explicitly theorized.
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In parallel, growing attention has been paid to the role of pedagogical models and
technologies in shaping communicative learning environments. Studies grounded in the
Technological Pedagogical Content Knowledge (TPACK) framework emphasize the importance
of integrating pedagogy, content, and technology to support interaction and engagement in ESP
classrooms [4]. Moreover, systematic reviews of artificial intelligence applications in EFL
contexts demonstrate that Al-supported tools can enhance oral communication by providing
adaptive interaction, real-time feedback, and simulated communicative scenarios [6].
Nevertheless, these studies largely focus on fluency, accuracy, and confidence, leaving the
creative dimensions of communicative competence underexplored.

From a cognitive perspective, creativity has been increasingly understood as a learning-
supportive process grounded in associative thinking. Luchini et al. argue that creativity
facilitates learning by enabling learners to form meaningful associations between concepts,
experiences, and contexts [7]. This mechanism is particularly relevant to ESP learning, where
students must connect linguistic forms with professional knowledge, situational demands, and
communicative intentions. In addition, pedagogical research on creativity highlights that
creativity is not an innate trait but a construct shaped by instructional practices, teacher beliefs,
and communicative interaction [1].

Despite these advances, creativity remains marginal in mainstream ESP theory. While
motivation, willingness to communicate, and self-assessment have been shown to influence
learners’ communicative behavior in EFL contexts [11], creativity is rarely conceptualized as a
core component of communicative competence in ESP. This gap suggests a need for a more
integrated theoretical perspective that brings together creativity and communication within
ESP pedagogy.

Therefore, the present study aims to address this gap by offering a theoretical analysis
of how creativity and communication can be integrated in ESP contexts. Drawing on ESP theory,
recent empirical findings, and cognitive perspectives on creativity, the study proposes a
conceptual framework in which creativity functions as a key mechanism supporting adaptive,
strategic, and effective professional communication. By reconceptualizing creativity as a
pedagogical and communicative resource rather than an optional add-on, this article seeks to
contribute to a deeper understanding of communicative competence development in ESP.

Methodology

This study adopts a qualitative, theoretical, and conceptual research design. Rather than
collecting empirical data, the research is based on a systematic analysis and synthesis of
established ESP theories, recent empirical findings, and cognitive perspectives on creativity.
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Such a design is appropriate for examining under-theorized constructs and proposing
integrative conceptual frameworks in language education research [3].

The theoretical analysis draws on a targeted corpus of peer-reviewed journal articles
and handbook chapters published primarily between 2007 and 2025, with a particular focus
on recent high-impact studies. The sources were selected according to the following criteria:

- Relevance to English for Specific Purposes (ESP) and professional
communication [3,5,8];

- Explicit or implicit focus on communicative competence, interaction, or speaking-
oriented ESP practices [9];

- Contributions addressing creativity-related mechanisms in learning, including
affective, cognitive, and pedagogical dimensions [7,10];

- Studies examining innovative or technology-mediated communicative
environments, such as TPACK-based ESP instruction and Al-supported oral communication
(Khanahmadi, 2025; Li & Zhao, 2025);

- Research exploring psychological factors influencing communication, including
motivation, willingness to communicate, and self-assessment (Shahrokhi & Dehaghani, 2025).

Only English-language publications indexed in reputable academic databases (e.g.,
SpringerLink, BMC, npj Science of Learning) were included to ensure methodological rigor and
international relevance. The analysis followed a conceptual synthesis approach, involving three
main stages. First, core concepts related to ESP—such as needs analysis, authenticity, discourse
practices, and professional communication—were identified and systematized based on
foundational ESP theory [3]. This stage established the communicative requirements
characteristic of ESP contexts. Second, creativity-related constructs were examined across
pedagogical, cognitive, and affective perspectives. Particular attention was paid to creativity as
a process supported by associative thinking, flexible meaning-making, and interaction [1,7].
Empirical studies illustrating creativity-driven communication—such as humour use,
interactive speaking tasks, and adaptive dialogue—were analyzed to identify recurring
communicative patterns [9,10]. Third, the findings from ESP theory and creativity research
were integrated to identify points of convergence. This integrative analysis informed the
development of a conceptual framework in which creativity is positioned as a communicative
mechanism enabling adaptive, strategic, and effective professional interaction. Models
emphasizing pedagogical and technological mediation (e.g, TPACK and Al-supported
instruction) were examined to contextualize creativity within contemporary ESP learning
environments [4]. To ensure theoretical rigor, the analysis relied on triangulation of
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perspectives, combining ESP theory, empirical ESP classroom research, and cognitive learning
theory. By synthesizing evidence from multiple strands of research, the study minimizes
conceptual bias and strengthens the validity of the proposed framework. The absence of
empirical data collection is acknowledged as a limitation; however, the conceptual nature of the
study aligns with its aim to advance theoretical understanding rather than measure
instructional outcomes.

Results

The theoretical analysis resulted in the identification of several key findings regarding
the integration of creativity and communication in ESP contexts. These findings are presented
as conceptual results, reflecting patterns and relationships emerging from the synthesis of ESP
theory, empirical studies, and cognitive perspectives on creativity.

The analysis indicates that communication in ESP contexts is inherently creative. ESP
learners are required to operate in professional situations that involve uncertainty, problem-
solving, and spontaneous interaction, which necessitate flexible and adaptive language use
rather than mere reproduction of learned forms. While ESP theory traditionally emphasizes
needs analysis and discourse conventions [3], empirical evidence shows that effective
professional communication often depends on learners’ ability to reformulate ideas, negotiate
meaning, and respond creatively to contextual demands.

This finding suggests that creativity is not an optional or peripheral element in ESP
communication but a functional requirement that supports communicative effectiveness in
professional settings.

The synthesis of empirical ESP studies reveals that several commonly used
communicative practices implicitly promote creativity, even when creativity is not explicitly
addressed in course objectives. Interactive speaking activities, such as panel discussions, role-
based tasks, and collaborative problem-solving, require learners to generate original
responses, adapt discourse strategies, and manage interaction dynamically [9].

Similarly, affective pedagogical strategies—most notably the use of humour—create
low-anxiety environments that encourage experimentation with language and spontaneous
communication, particularly in online ESP classrooms. These practices demonstrate that
creativity in ESP often emerges through interaction, engagement, and communicative risk-
taking, rather than through isolated creative exercises.

From a cognitive perspective, the analysis highlights associative thinking as a key
mechanism supporting creative communication in ESP contexts. Creativity facilitates learning
by enabling learners to establish meaningful associations between linguistic forms,
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professional concepts, and situational contexts . In ESP learning, such associations are essential
for linking specialized vocabulary, disciplinary knowledge, and communicative intentions. This
finding aligns with pedagogical research emphasizing that creativity is fostered through open-
ended interaction, idea exchange, and reflective feedback, all of which promote deeper
cognitive engagement and flexible meaning-making [1]. As a result, creative communication in
ESP can be understood as a cognitively grounded process that enhances both comprehension
and production in professional discourse.

The analysis further reveals that pedagogical and technological frameworks shape the
conditions under which creative communication can develop in ESP classrooms. Models such
as TPACK emphasize the integration of pedagogy, content, and technology to support
interaction and engagement, yet they rarely conceptualize creativity as a communicative
mechanism in its own right [4]. In parallel, research on Al-supported oral communication
demonstrates that adaptive dialogue systems, real-time feedback, and simulated
communicative environments can enhance fluency, confidence, and interaction in EFL contexts
. These findings suggest that technology-mediated ESP environments can facilitate creative
communication by providing opportunities for experimentation and adaptive language use.
However, without explicit pedagogical mediation, creativity remains implicit rather than
systematically developed. Based on the integrated analysis, the study proposes a conceptual
model of creative communicative competence in ESP, consisting of four interrelated
components:

- Professional Communicative Context - authentic tasks and discipline-specific
situations grounded in needs analysis [3];

- Creative Activation - cognitive and affective processes, including associative
thinking, motivation, and willingness to communicate [7,11];

- Interactive Communicative Performance - adaptive language use through
discussion, role-based interaction, and collaborative tasks [9,10];

- Reflective Regulation - self-assessment and feedback processes that support
strategic awareness and communicative development [11].

This model conceptualizes creativity as a mediating mechanism that connects
professional communication demands with cognitive and affective learner resources, thereby
enabling effective and flexible ESP communication.

Discussion

The findings of this conceptual analysis reinforce the view that creativity and
communication are not separate constructs in ESP contexts but mutually reinforcing
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components of professional language use. While classical ESP theory foregrounds needs
analysis, discourse conventions, and contextualized communication [3], the present study
demonstrates that these communicative demands cannot be fully met without creative,
adaptive, and strategic language use.

The analysis extends existing ESP frameworks by positioning creativity as a functional
necessity rather than an optional pedagogical enhancement. Previous ESP research has
primarily focused on defining communicative goals and professional language requirements
[5,8], often treating communication as a predictable and rule-governed process. However,
empirical evidence from interactive ESP practices suggests that professional communication is
inherently unpredictable and requires learners to respond flexibly to emerging discourse
demands [9].

This finding aligns with cognitive research indicating that creativity supports learning
through associative thinking, enabling learners to construct meaningful links between
linguistic forms, professional concepts, and situational contexts [7]. In ESP settings, such
associative processes are particularly salient, as learners must integrate specialized knowledge
with communicative intent in real time.

The discussion further highlights the role of affective and interactional factors in
fostering creative communication. Studies on humour in online ESP classrooms demonstrate
that affective strategies reduce communicative anxiety and encourage spontaneous language
use, thereby facilitating creative engagement [10]. These findings resonate with research on
willingness to communicate, which shows that motivation, self-assessment, and psychological
readiness significantly influence learners’ participation in communicative tasks [11].

From this perspective, creativity in ESP can be understood as an emergent property of
supportive communicative environments that promote risk-taking, experimentation, and
learner agency. This interpretation moves beyond viewing creativity as an individual trait and
aligns with pedagogical research emphasizing the role of instructional practices and teacher
beliefs in shaping creative behavior [1].

The findings also suggest that pedagogical and technological frameworks play a
mediating role in the development of creative communicative competence. TPACK-based
studies emphasize the integration of pedagogy, content, and technology to enhance interaction
and engagement in ESP classrooms [4]. However, the present analysis indicates that such
models often lack an explicit conceptualization of creativity as a communicative mechanism.

Similarly, Al-supported oral communication tools have been shown to enhance fluency,
confidence, and interaction through adaptive feedback and simulated dialogue [6]. While these
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tools create favorable conditions for creative language use, creativity remains largely implicit
unless supported by deliberate pedagogical design. This underscores the need to integrate
creativity-oriented principles into existing instructional models rather than relying solely on
technological affordances.

The present study contributes to ESP research by proposing a shift from a
predominantly functional view of communication toward a creative-communicative
perspective. By synthesizing ESP theory, empirical classroom research, and cognitive learning
theory, the study conceptualizes creativity as a mediating mechanism that enables learners to
navigate complex professional communication contexts effectively.

This perspective complements Hyland’s view of ESP as situated communicative practice
by emphasizing not only what learners need to communicate but also how they can adapt,
innovate, and co-construct meaning in professional discourse. In doing so, the study responds
to calls for more integrative and theoretically grounded approaches to communicative
competence development in ESP.

As a theoretical and conceptual study, this research does not provide empirical
validation of the proposed model. Future studies could empirically examine the relationships
among creativity, communicative competence, and professional performance in specific ESP
domains. Longitudinal and mixed-methods research designs may further illuminate how
creative communicative competence develops over time and how it can be systematically
fostered through pedagogical intervention.

Conclusion

This study set out to explore the integration of creativity and communication in ESP
contexts through a theoretical and conceptual analysis of established ESP frameworks, recent
empirical findings, and cognitive perspectives on creativity. The analysis demonstrates that
creativity is not a peripheral or optional element in ESP instruction but a core mechanism that
enables learners to engage in adaptive, strategic, and effective professional communication.
The findings suggest that traditional ESP approaches, while effective in defining learners’
communicative needs and professional language requirements, remain limited in addressing
the dynamic and unpredictable nature of real-world professional interaction. By
reconceptualizing creativity as a communicative resource grounded in associative thinking,
interaction, and affective engagement, this study extends existing ESP theory and highlights the
necessity of a creative-communicative perspective on communicative competence
development [3,7]. From a pedagogical standpoint, the proposed conceptual model
underscores the importance of instructional practices that promote interaction, learner agency,
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and reflective regulation. Communicative activities such as panel discussions, collaborative
problem-solving, humour-supported interaction, and technology-mediated speaking tasks
implicitly foster creativity by encouraging flexible language use and strategic meaning-making
[9,10]. These practices suggest that creativity in ESP is best developed through purposeful
communicative engagement rather than isolated creative exercises. The study also highlights
the mediating role of affective and psychological factors, including motivation, willingness to
communicate, and self-assessment, in shaping creative communicative behavior. By integrating
insights from pedagogical, cognitive, and psychological research, the article contributes to a
more holistic understanding of communicative competence in ESP contexts [1,3].

As a conceptual study, this research is not without limitations. The proposed framework
has not been empirically tested, and future research should examine its applicability across
diverse ESP domains and learner populations. Empirical investigations employing mixed-
methods or longitudinal designs may further validate the role of creativity as a communicative
mechanism and explore its impact on professional performance and learning outcomes. In
conclusion, this article argues that integrating creativity and communication is essential for
addressing the communicative demands of contemporary ESP contexts. By positioning
creativity at the heart of communicative competence, the study offers a theoretical foundation
for more adaptive, innovative, and learner-centered ESP pedagogy.
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