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Abstract: This case study explores how reading 
short, authentic texts influences vocabulary 
development among second-grade students at 
School No. 5 in Tashkent City. The study 
involved 12 students who had recently achieved 
fluent reading skills. It aims to investigate 
whether consistent exposure to real-world, 
context-rich reading materials can effectively 
help young learners broaden their vocabulary. 
The findings suggest that incorporating 
authentic texts into the reading curriculum 
significantly promotes vocabulary expansion 
and improves language retention, providing 
valuable insights into effective teaching 
strategies for early language education. 

 

Introduction 

Reading books is recognized as a vital activity in children’s development of oral language 

and vocabulary skills (Wasik et al., 2016). Nowadays, English is introduced as a foreign 

language starting from the first grade in many educational systems. Despite early exposure, 

numerous learners find it challenging to memorize and effectively use vocabulary. This study 

explores how short, authentic texts—such as simple stories, dialogues, and informational 
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pieces drawn from real-life contexts—can enhance vocabulary acquisition and retention among 

young, early readers. (McGrail et al., 2016). 

Although schools in Uzbekistan have been supplied with new, modern books that were 

carefully tailored to reflect local culture and include the latest technological tools, both students 

and teachers encounter limited opportunities for real-life language practice. This is partly 

because not all teachers feel confident in integrating technology into their teaching, which 

hampers effective language exposure and usage. They are too used to traditional grammar-

focused teaching methods (Chang, 2011). The issue in this study is: Can reading short authentic 

texts significantly boost vocabulary among second-grade students who have just begun proper 

reading? 

The article investigates the effectiveness of short, authentic texts as tools for vocabulary 

learning. It evaluates students' vocabulary improvement following a four-week intervention. It 

explores their responses and motivation toward engaging with real-world texts, providing a 

comprehensive overview of both cognitive and motivational aspects of reading practice. 

Materials  

Numerous studies emphasize the role of authentic materials in language acquisition 

(Gilmore, 2007). Authentic texts are those written by and for native speakers (Rings, 1986). 

Vocabulary growth is most effective when learners encounter words in meaningful contexts 

(Honeyfield, 1977). Moreover, Krashen’s (1989)  Input Hypothesis supports the idea that 

language acquisition occurs when learners understand language that is slightly above their 

current level(i+1), especially in context-rich and engaging environments. 

In primary education, learners are highly responsive to stories and dialogues that reflect 

real-life experiences (Gasser et al., 2022). Authentic texts provide this context and may be more 

engaging than traditional materials (Ciornei & Dina, 2015). 

Furthermore, authentic materials expose learners to discourse structures, genre 

conventions, and pragmatic language use that are rarely represented in artificial texts 

(Yusupalieva, 2024). They also foster incidental vocabulary learning, as students naturally 

acquire new words while focusing on understanding the overall meaning (Gass, 1999).  

However, careful selection is essential: materials should be age-appropriate, culturally 

relevant, and linguistically accessible to avoid overwhelming learners (Tomlinson, 2012).  
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When used systematically, authentic materials not only enhance lexical development but 

also contribute to learners’ cultural competence and critical thinking skills, which are integral 

components of communicative language teaching (Nieto & Booth, 2009)  

Methodology 

This is a qualitative case study conducted at School No. 5 in Tashkent City. 

 • Participants: 12 second-grade students (ages 7–8) who recently developed basic 

reading skills. 

 • Duration: 4 weeks 

 • Procedure: Students read one short authentic text every two days (e.g., simple stories, 

signs, menus, children’s letters, jokes). Vocabulary was pre-taught selectively, and 

comprehension tasks followed each reading. 

Data Collection Tools: 

 • Vocabulary tests (pre- and post-intervention) 

 • Observation notes 

 • Student interviews (semi-structured) 

 • Teacher journals 

Results 

After four weeks, students showed: 

 • An average 30% improvement in vocabulary test scores. 

 • Better word retention compared to textbook-only instruction. 

 • Increased motivation and enthusiasm for reading tasks. 

 • More spontaneous use of new words during speaking activities. 

Discussion 

The results align with previous research indicating that authentic input helps young 

learners understand how words function in real contexts (McGrail et al., 2016). Classroom 

observations showed that, for most students, reading short authentic texts became an engaging 

and accessible way to learn new vocabulary. Learners often displayed curiosity toward 

unfamiliar words, especially those connected to tangible objects or actions depicted in the texts. 

Several students began using new vocabulary spontaneously during class discussions and role-

play activities, suggesting early signs of transfer from passive recognition to active use. 

However, engagement levels varied. A few students expressed reluctance toward the 

reading component, preferring interactive elements such as group discussions or acting out the 
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texts. This may indicate differences in learning styles or varying levels of reading confidence at 

this age.  

Most students, however, reported enjoying the reading activities more over time, 

possibly due to the variety and cultural relevance of the selected texts (Ebe,2010). Texts that 

reflected familiar situations—such as ordering food in a cafe or sending a letter to a friend—

were exceptionally well received. Teacher journals noted increased participation and improved 

pronunciation accuracy during oral reading by the end of the study. The study demonstrates 

the potential of integrating short authentic texts into early grade curricula, especially in EFL 

(English as a Foreign Language) settings like Uzbekistan. 

Conclusion 

Reading brief, genuine texts can effectively boost vocabulary among early readers. For 

second graders in Tashkent, this method not only enhanced their word learning but also 

fostered greater motivation to read, supporting the idea of contextual and meaningful learning. 

The results show that authentic materials link classroom teaching with real-life language use, 

making students realize the practical value of what they learn. 

By encountering vocabulary in diverse, relatable contexts, learners were able to develop 

both receptive and productive language skills more naturally than through traditional, 

decontextualized drills (Wong & Van Patten, 2003). Additionally, incorporating discussion and 

role-play activities after the readings increased engagement and enabled students to practice 

using new words in communicative situations, thereby reinforcing retention. 

For teachers, regularly incorporating authentic texts offers multiple benefits: it 

promotes cultural awareness, supports incidental vocabulary learning, and fosters a positive 

attitude toward reading in a foreign language. In contexts like Uzbekistan, where exposure to 

English outside the classroom is limited, authentic materials can provide valuable simulated 

immersion. Future research might explore the long-term impacts of consistent authentic text 

exposure, compare results across different age groups, or investigate how digital authentic 

resources (such., children’s e-books, websites, and multimedia) could further enhance language 

learning.                      
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